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ABSTRACT , . ^ 

The San Francisco Unified School District applied for 

a grant under Title III, Elementary and Secondary Education Act of 
1965, to fund a program that would organize a media specialist, a 
resource teacher, and a classroom teacher into a **Communi cation Arts 
Team.” The program would redefine and expand the role of each member 
of the team as they plan and pilot, the reading/language arts teaching 
strategies at a newly integrated elementary school. It was hoped that 
the multimedia program thus developed would bring about a significant 
improvement in the mechanical aspects of reading and improve the 
student's communication skill as he moved from articulation and 
recording of his experiences to reading the printed word. The grant 
proposal describes the determination of need, planning, rationale, 
survey of previous programs, and the objects of the proposed program. 
It lists the methods to be used to evaluate the program and to 
disseminate j.nformation about the program and inventories the 
facilities, equipment, and materials necessary to run the program for 
two years. (JY) 
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COMMUNICATION ARTS TEAM PROPOSAL 



II. A.- ABSTRACT 



1. Needs 



The average student in the newly integrated Paul Revere Elementary 
School ()U.h, 5th, and 6th grades) enters the lith grade with a 
reading retardation of Just under one year as exhibited by scores 
on standardized reading tests. After three years, past experience 
shows, the average student falls further behind in terms of grade 
level placement in total reading. 

The library /media program at Paul Revere consists of a library con- 
taining 3900 to JjOOO volumes and the services of a librarian two days 
a week. One of these two days is devoted to clerical and administra- 
tive details. In the two neighboring non-public schools libraries 
consist of converted classrooms with collections of 3000 and 2500 
books and the services of two non-credentialed part time librarians. 

Because of the preseu^ limitations of space, personnel, and materials 
there is no concerted reading/media program. The use of media and 
books in coordination with the curricul\im and utilization of 
cominunity resources is minimal. Reading is treated either as 
mechanical decoding or as routine skill for acquiring knowledge or 
for recreation. 

The need is for an improved media collection with more high interest 
print and non-print material, better access for student and teacher 
to the media collection, and procedures to encourage its use and the 
utilization of other available resources in the communities, TTiere 
should be a coordinated approach to the teaching of reading as one 
form of communication and an approach to other forms of communication 
as they impinge on reading. There is a need to expand students' 
experiences by the use of multi-media and by utilizing environmental 
resources (museums, parks, displays, special events, industries, etc.) 
thereby guiding the student to improve oral expression of his 
impressions, then to other means of recording his ideas and expressing 
himsei.f, including the printed word, and then to improved use and 
appreciation for the communications of others in various forms. 

For all this to come about requires the creation of a managerial 
system for inservice planning by media and resource experts and the 
teachers leading to improved strategies based on detailed knowledge 
of students' abilities and interests. Dotniled performance criteria 
in the communication arts for students need to be developed, and 
strategics for attaining specified objectives need to be piloted and 
modified toward ful.l Implementation of the communication arts 
curriculum in the second year and the expansion of services to two 
or three neighboring non-public schools In the second and third years. 




2. First Year (interim) Objectives • ! 

I 

t 

To organise the media specialist, resource teacher and classroom j 

teacher into a "Communication Arts Team", redefining and expanding ! 

the role of each as they are brought to bear on the teaching of ! 

reading/communication arts at Paul Revere Elementary School. The • 

multi media program that they will plan and pilot in the initial 
year and implement in succeeding years is expected to bring about ! 

significant improvement in communication skills and the quantity and 1 
quality of student reading. The goal of the program is to enhance the \ 
student's communication skills as he moves from articulation and 
recording, on his experiences to reading the printed word. | 

3. Product 0b,1ectives I 

i 

( 

The planning and piloting activities of the initial year will lead i 

to the attainment for students of the following objectives as well as j 
others to be determined during the first year: to improve oral language I 

and observational skills; to broaden and expand the variety and type ] 
of audience with which a student may cope in mutual communication; to i 

equip the student with a broader repertoire of skills and attitudes j 

leading to a wider and more discerning use of variety of media and i 

experiences; and to develop performance requirements for product j 

objectives in the communication arts. j 



The procedures to be followed are as follows : | 

j 

a. Select and train a team consisting of a media specialist, resource ■ 

teacher, and clerk (which v/’ill form the operational team with the 
Uth, 5th, and 6th Grade classroom teacher). j 

b. EvaJ-uate and modify the existing library to establish a flexible, 
well-equipped media center. Begin to modify classroom procedures 
so that they may operate as laboratories for learning. Develop 
procedures for greater interaction between media center and class- 
room so that they become extensions of one another. 

c. Conduct continuous team in-service training in reading instruction 
and motivation. 

d. Utilize community resources more fully through the services of the 
full-time resource teacher. 

e. Through the team approach, develop ways of instructing and motivating 
students in the use of print and non-print media for recreation, 
infoi'mation , and growth. 

f. Conduct pilot activities in at least one class in each grade 
(4,5} and 6) . 

g. Develop a printed in-service curriculiun-teaching guide, including 
detailed performance objectives and criteria for full implementa- 
tion in the second year of the project, 
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II. B, Determination of Needs 

1. How the general educational needs for the District were determinedo 
The general educational needs of the District as current perceived 
have been deterinined through a variety of means both formal and 
informal. Informally, of course, all administrators, teachers and 
community members planning nev; projects or involved in any way 
with innovation, have in the nature of events been expected to 
carry on their own assesments of the needs of the students in the 
San PVancisco Unified School District and to convey to others in 
planning their opinions on the matter based upon experience and 
observation. In this sense then, there is a body of informal 
opinion concerning needs and their priorities. More formal 
methods, however, have been utilized for needs determination. 

One task of the San Francisco Title III Pace Center during its five 
years of service to the San Francisco Unified School District was to 
carry on a continuous needs assessment , particularly as it applies, 
to possible innovation in school practice. This needs assessment was 
conducted in a variety of ways, and the conclusions reached conveyed 
in several documents ,chie fly in the appropriate needs section of each 
of several dozen proposals generated by the PACE Center over its life. 
In addition, a step toward separate publication of determined needs 
was made in November, 1968, when the I^EDS ASSESWIT; PHASE I ; 
PRELDill' ^RY OyERVIEW was issued by the supplementary education center 

(PACE).xts findings relevant to the project at hand will be touched upon 
in the next section (2, below). 



. A further needs assessment with a community focus took place beginning 
in 1969 with the forming of San Francisco's two elementary school 
C-on^Dlexes, planned to achieve both quality and equality in education 
through integration of a number of elementary schools. At the outset 
of* this effort curriculum committees for each of the two Complexes 
were formed and addressed themselves to the question of needs deterinina- 
tion. This activity vjas greatly expanded when, in 1970 and continuing 
until the present date, planning for integration was expanded from the 
two original limited school Gonplexes to integration of all 100 San 
Francisco elementary schools. Needs determination for this effort 
was taken up by others of the; Instructional Development Committee o f 
' the Citizens Advisory Committee for Desegregation and Integratio n. Their 
perception of need was submitted first to the Board of Education in 
May 1971j and this function continues to date. 

Another source of needs determination was from the work of the Superinten 
dents Reading Task Force appointed in 1965. 

Needs determined and how priority ranking was attained. 

Through all of the means mentioned above, needs were determined and 
priorities assigned. A remarkable consensus appears in the findings 
and recommendations of individual administrators, teachers and 
community members working on educational innovation, the Title III PACE 
Center, the Elementary Complex Curriculum Committees, the Instructional 
Development Committee^ and the Superintendent's Task Force. In every 
case, the need for inprovement in reading ability received a high, if not 
the very highest , priori ty , The Title III needs assessment, for example, 
gave a high priority to reading inQ^rovement even while raising some 
question about the validity of scores on standardized reading tests, 
saying that, "It appears that the published test results from the 
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San Francisco Public Schools tend to bear out the apparent consensus 
among parents and teachers that reading and arithmetic skills are not 
as well developed as an educator or parent might hope." 



Complex Curriculum Committees gave high priority to reading iir.provemento 
Beyond this, the recommendation of the Citizens" Advisory Committees 
Instructional Development Committee to the Board of Education in May , 

1971, illustrated a conprehensive and flexible ^proach to learning 
in general and to reading in particular. Consistent with the objectives 
of this proposal, they recommended "an overall sense of flexibility as 
the keynote as reflected in use of space in a building such as open class 
rooms, and learning center arrangements." Among their goals they state j 
that the pupil should "have basic skills in computation and communica- | 

tion and the ability to use language skills for effective communication, | 



including languages other than English"! "be able to acquire, organize 
and evaluate information and materials from varied sources to arrive 



at independent conclusions and decisions," and "work or learn independ- 
ently as well as in various size groups and be able to select areas lor 
study based on knowledge of oneb own skills, abilities, needs and 

interests." 



Task Force "Points of VievjV 

The Superintendent's Task Force Report begins with a "points of view" 
statement which emerged during a month-long period of study and dis- 
cussion and idiich are held by the Task Force consensus. Some of these 
have considerable significance for this proposal and, therefore, eight 
of the most relevant statements are quoted here: 



a "Readinf^, as used in this report, is an omnibus term and cannot 
nrSarated from speech, listening, spelling, writing, or usage 
since^all the language skills interact and, therefore, affect each 

other." 
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b. "Since children le^ by auditory, kinesthetic-tactile, and visual ■ 

modalities, a multi-sensory approach is required," ! 

Co "No one reading method can be expected to be successful in and of i 

itself. Therefore, teachers must be helped with selection and use I 
of a variety of methods," | 

d. "All subject matter contains a reading component which can, and i 

should, be used for the improvement of reading skills in all areas." I 

e. "Even the most successful teachers are eager for help in the teach- i 

ing of reading." 5 

] 

f. "Since the teacher is the key element in reading instruction, it ; 

is vital that he be involved v.i.th his colleagues in the organize- j 

tion, implementation, and evaluation of reading programs in his j 

school. This need is imperative for continuous professional growth." | 

g. Administrative leadership and involvement are high priority needs * 

in reading curriculum change." 

h. "San Francisco, with its unique problems and strengths, should 
design an original plan of inprovement in reading tailored to 
its specific needs." 



In order to sample teacher opinion in the elementary schools, two 
questionnaires were sent to each elementary school, one to be filled 
out by a primary teacher, and one, by a teacher of intermediate grade. 

Of 202 questionnaires sent, 90 primary and bO intermediate question- \ 

naires were retiiraed. Among the teachers responding, 72% of the pri- 
mary teachers and J,b% of the intermediate teachers believe that more 
time should be allowed for reading. Of the elementary teachers, "a 
majority of teachers indicated a need for help in reading and pre- 
ferred that this help should come from 'on-site specialists'...." J 

i 

Reading Achievement Scores 



Needs and priorities were also determined through analysis of available 
reading scores both for students at large in the San Francisco 
Unified School District and for children at Paul Revere Elementary 
School specifically. 
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In the original proposal for CAT Program more detailed scores ;;ere 
given for Paul Revere students. Since that time, however, the compo 
sition of the student population has changed because of the district 
wide elementaiy schools integration. Because of the homogeneity 
achieved through integration it is expected that the school-wide 
reading scores vail have more relevance to the students at Paul 
Revere than they had before integration was achieved. It is also 
expected that , conversely, the findings of the project at Paul Revere 
Elementary School will have more general application in the San 
PVancisco Schools for the same reason. 



That Paul Revere Elementary School is now racially integrated is 
brought out by the racial percentages in the following table: 



PAUL REVERE 


- ASSIGNED RACIAL COT-TPOSTTinu 1/71 




School Total 


School ^'s 


Spanish surname 


«8 


23.6 


Other v;hite 


110 


29.5 


Blaick 


103 


27.6 


Asian 


19 


5.1 


Other non-white 


52 


13.9 



That the reading difficulties of pupils at Paul Revere Elementary 
School are not significantly different from those of l;th, 5th, and 
6th graders in other San Francisco schools might be concluded by 



comparing Appendix A with Appendix B, which gives 3rd grade reading 
scores for the district at large and for September I 97 I l;th graders 
at Paul Revere Elementary School. It should be noted that the pupi] 
in the 50th percentile at Paul Revere in terms of total reading who 

is just ready to leave the 3rd grade does not yet read at the 3rd 
grade level. 
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' The need for planning. 



The proposed. CAT p'rogram has had an unusually long preparation period 
which has made possible a more than ordinarily careful consideration 
of its possibilities. Through the submission of the original proposal 
in February 1^71^ the "Modification" of May 1971^ and the period of 
revision betv;een May and the present, there has been extensive plan- 
ning by representatives of the District's Instructional Materials 
department, the Title III PACE Center, the faculty of Paul Revere, 
consultants, state program offices, and others. All. this prepara- 
tion has led to the realization that the proposed program has such 
scope and complexity as to make mandatory an extensive planning 
aspect. It also became apparent that if the Communication Arts 
Team Program is to be truly a team eff ort,then the project personnel 
must have the opportunity and resources to work toward the creation 
. of a viable team approach with the teachers at Paul Revere Elementary 
School in order' that a concerted effort, consistent philosophy, and 
a unified design will result. 

3. Which needs the proposed program is designed to meet. 

The priority established in the San Francisco Unified School District 
for .reading improvement and the eirphasis of this proposed program are 
both in keeping ’td.th national priorities as expressed by the former 
U. S. Commissioner of Education, James E. Allen, Jr. in describing the 
Right to Read program; "... we should immediately set for ourselves 
the goal of assuring that by the end of the 1970* s . the right to read 
shall be a reality for all - that no one shall be leaving our schools 
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without the skill and the desire necessary to read, to the full 



limits of his capabilities," 

For the purposes of this project, reading, though it will include the 
concepts of the mechanical skills of encoding and decoding, will not 
be limited to these definitions. Rather, communications in all its 
aspects and ramifications, has been and will continue to be considered 
in establishing objectives and in determining teaching and learning 
activities. For example, initially, heavy emphasis wd.11 be placed upon 
the oral language slriLlls of speaking and discussing and on such vital 
skills as observing and listening. It is the opinion of the planners 
that this broader and more flexible interpretation of reading and 
communication is consistent vrlth the findings and recommendations of 
the Reading Task Force, the PACE Center, the Instructional Development 
Committee, and others, (For a fuller discussion of this point please 
see Rationale II, D) , 

U. Problems that prevent needs from being met. 

The obstacles to the creation of a well coordinated, modern program of 
teaching in the communication arts through experience and discovery 
are similar to the obstacles to any innovative program. They include 
normal resistance to changej the entrenchment of the conventional 
approach to teaching^ insufficient time for cooperative planning among 
teachers 5 insufficient opportunity for inservice training in multi-meoia, 

multi-cultural, multi-sensory approaches; failure to marshal available 
resources adequately; and shortage of fxmds for sufficient quantity and 
variety of materials and equipment. 
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The library/medik program at Paul Revere consists of a library containing 
3900 to UOOO volumes and the services of a librarian two days a week. One 
of these two days is devoted to clerical and administrative details. The 
equivalent program at the non-public schools consists of converted 
classrooms with collections of IbOO, 3000, and 2500 books o In each 
school, there are non-credentialed librarians assigned, one full 
time and the other two part time. 

Because of the present limitations on space, personnel, and materials, 
there is no concerted reading/media program. The use. of media and 
books in coordination with the curriculum and the utilization of 
community resources are both minimal. Reading is treated either 
as mechanical decoding or as a routine skill for acquiring knowledge 
or for recreation. The curriculum has been geared to a typographic 
culture. This must be modified to meet the needs of a new culture 
which places the reading of the printed message in proper perspec- 
tive to all other means of acquiring knowledge. 

The school population, coming from varied ethnic and national robts, 
represents a wide variety of language patterns and speech sounds. 

This emphasizes the importance of using an oral approach to the 
communication skills, transferring oral sounds into visual symbols, 
(Improved encoding skills should lead to a strengthening of decoding* 
abilities needed for deciphering the printed message,) 

Solution strategies 

The most important single factor in reading progress in school is 

2 

socio-economic class. When such social class indices as income and 

^Barton, Allen H,, and David E. Wilder, "Research and Practice in the 
Teaching of Read; A Progress Report," I nnovatlnn in Kdu oal'. ion , Matthew 
Bo Mi].es, edo, p, 361, Nev/ ujnbia University, 




occupation are used, it is apparent that the amount of reading re- 
tardation as measured by class average rises steadily during the first 
six grades for working-class children and this retardation increases 
for children whose parents are characterized in the quartile by the 
same socio-economic index. Again, on the same study, based on reports 
of 1500 classroom.s, upper-class children experience an advance in 
reading skills from the time that they first enter school. 

There has been strong evidence that approximately the same methods 
of reading instruction and materials are available and used for child- 
ren of all social classes. Characteristically, the school curriculum 
in reading consists of a pattern of basal readers, some supplemental 
reading books, and a mixture of phonics and whole-word recognition 
training. In general, the existing practice is also to be found in 
San Francisco schools o 

It is believed that the CAT program vdll overcome inertia and resistance 
to change tlirough the momentum of a program involving contributions 
of participating faculty from planning through inplementation, will 
provide a philosophy and methodology that breaks dramatically with the 
convential approach, will provide adequate time and leadership for 
planning and in-service work, mil analyze, marshal, and make 
available a variety of resources, and mil insure that materials, and 
equipment and the ways of using them wj.ll be adequate to the tasko 





PLANNING 



At the time the current State reading textbooks were adopted, a coiimittee 
was organized under the direction of I4iss Agatha Hogan,AA Supervisor, 
Elementary Schools, San Francisco Unified School District, to explore 
strategies for the most effective use of this generous multiple adoption^ 

The committee, made up of classroom teachers, librarians, resource teachers, 
and administrators, was concerned with correlating material within the read- 
ing textbooks, and particularly with extending reading e^q^eriences by keying 
in a rich variety of related materials, both print and nonprint. Eirohasis 
was on providing for the full span of reading abilities and interests of 
fourth, fifth, and sixth grade students o 

As the committee worked, the worth of the project - and its monumental 
proportions - became more and more apparent. From the efforts of this 
committee, there evolved a realization of the great need for a reading . 
program such as that outlined in this project. Tlie groundwork laid by the 
committee has been valuable in the planning stages of this proposal. 

Extensive research and consultation by many participating professions 
contributed to the plan as here submitted. FoUoidng is a list of only 
those sources of special interest in this connection: 

Bassett, G. N«, Innovation in Primary Education. London, Wiloy-Interscience, 

1970, 

Claremont Reading Conference. Year Books 1 96^-70, (This, the oldest reading 
conference in the country, holds to 1ihe philosoply of tiie planners of this 
project,) 

Davies, Ruth Ann, School L ibrary, A Force, for Educational ExceLlence . New 
York, R, R, Bowker,” 19^^, 



ERIC; Pacesetters in Innovation (This source was coiribed for all projects in 
reading, media center service, and related subjects. Among these the 
researcher could find no reading project which so intimately teams 
librarian resource teacher and classroom teacher, or so complete]y 
integrates media center services with the curriculum.) 

Frager, Stanley, ’'learning by Teaching'', The Reading Teacher (Februarj'^ 1970), 
p. Ii03 ff (also current issues). 

Illinois libraries , Vol. ^2, No. 7 (September 1970) (The School Media Centers 
issue) . 

Serage^ Marilyn Mayer, "The Culturally Deprived Reader: Research, Diagnosis 

and Prescriptions," Library Quarterly , Vol. UO, No. 2 (April 1970), p. 2^0 ff» 

Wark, David M«, "An Experiment in High-Pressure Reading Instruction,® Journal 
of Reading , Vol. 11, No. 3 (December 1967), p. 179 f^* 



The planners of the project attended the Conference of California Council of 
Teachers of English at Asilomar, California, September 2^, 26, and 27, 1970, 
where they participated in the program, presenting in brief the plan for 
teaching reading as suggested in this project. The group was informal and 
communicative Td.th suggestions and shared experiences, and all participants 
were mutually helpful both in a practical and in an inspirational way. 



An in-service program in langviage arts providing for presentations, discussions, 
and sharing of experiences was conducted during the Spring Term 19^9 at Ulloa 
Elementaiy School, San Francisco, and in the Fall and Spring terms 1970 at 
Parkside Elementary School, San Francisco, which was attended by Hbrariaiis 
and teachers. It contributed richly toward the planning cf the project. 
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II. Narrative 

The original proposal, of which this is a revision, was submitted February 
1, I 97 I 0 Subsequent to that submission it appeared in consultation with 
State Title III officers that funding might permit the addition of what 
came to be called an individuHzation component, and that such a component 
would be consistent with the original design. As a consequence, such a 
modification of the original proposal was written and submitted May 10, 1971 • 
The developments of the late summer and eariy fall of 1971? and consultations 
with Dr. Robert Welty, Mr. Douglas Campbell and Dr. Jack Shaeffer of the 
State Department of Education indicate that the two assumptions upon which 
the modifications were based were questionable# First, additional funding 
did not appear to be available} and second, additional discussions with the 
original planners of the proposal indicate that the modification as sub- 
mitted represents some significant philosophical conflicts with the original 
intentions. The revision herewith submitted, therefore, contains relatively 
little material from the modification of May 10, 1971^ but rather reflects 
the original philosophy and the original ideas for implementatioi, with the 
changes that resulted from the extended opportunity for consultations, from 
reflections upon the original submission, from necessary cuts in the budget, 
and from a change in school population, (The project school's population 
changed in September 1971 as all San Francisco Elementary Schools were 
integrated , ) 

The additional time made available also made it possible for personnel who 
will very likely be involved in the project itself to take part in the planning 
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of the present revision, especially Mrs. Barbara Dahl and Miss Marie Mathios 
iidio are recommended as media specialist -and resource teachers respectively. 
They have made valuable contributions to the revision o The revision grows out 
of extensive consultations with officers of the State Department of Education 
and among the planners as originally listed. 

The planners believe that the delay in final submission of the Communication 
Arts Team Proposal has had the positive results of making possible a more 
thoughtful, creative, consistent and practical plan. In particular, the 
added emphasis upon planning to be given to the initial project year will 
better assure its success. 



D. 'RATIONAIE 



The reading program at Paul Revere School vdll be based upon 
the following principles: 



1. The basic approach of the CAT program will be to develop the communica 
tion skills of the student by giving him stimulating and informative 
experiences, encouraging him to articulate his reactions and impre- 
sions, first orally and through recording in various ways (as on 
fihn, tape, graphs, sketches, preserving with plant presses, and 
others), interpreting his own recorded experiences, and then bring- 
ing him to the thoughts and feelings of others as expressed 

through the printed word and other media. 

2. Strong emphasis in the project is to be placed on concrete ex- 
periences, many outside the walls of the school. This will involve 
a reaching-out into the rich and varied local environment of San 
Francisco, starting vath "reading" the immediate neighborhood and 
going on to explore more distant parts — science museums, art 
galleries, libraries, industrial and commercial plants, the natural 
seashore, etc. This utilization of the local resources available 
both in the immediate neighborhood and the more farflung areas of 
the city in its environment for human resource in particular; for 
example, the children's author, the prrents steeped in folklore of 
their native country, or the woodcarver who can help in construct- 
ing a puppet theatre. 




3. Through the influence of the Communication Arts Team the classroom 
mil be turned into a laboratory for learning where children are 
free to explore and discover under the guidance and encouragement 
of a master teacher. 




*ii. Materials for both classroom and a media center and the experiences ; 

to implement the program will be selected to meet the individual's \ 

needs, interests, and abilitieso This will preclude any sort of 

\ 

static collection of materials or prepackaged units in the class- 
room, but will instead provide for a rich central collection of j 

! 

xrailti-raedia resources that idll circulate with easy fluidity, | 



The program mil foster and facilitate individualization of learn- 
ingo For the poorly motivated underachiever particularly, the i 

individualized approach will assist in improving his self-image i 

through recognition of himself as a unique individual. It is as- j 

sumed that in any group of children there will be wide variations \ 

•5 

. 1* 

j 

in the children's tastes and interests, "It is the task of the j 

} 

t 

teacher to discover, so far as possible, what these tastes and j 

interests are." "A child will read or can be induced to read | 

I 

about the things he is interested inj throu^ reading he will 

become interested in more things."^ 

.6, The emphasis mil be on reading, media uses, and experiences 

for comprehension and the acquisition of ideas. We agree with 

Kenneth S, Goodman when he says, 

"Language does not exist apart from its relation- 
ship to meaning. Now this meaning is not a pro- 
perty of language — the- sounds or ink blotches have 
no intrinsic meaningj meaning is supplied by the 
reader himself as he processes the symbolic sj^s- 
them of language," 

DeBoer, John, and Martha Dalihnan, The Teaching of Reading 3rd Edition, 
New York: Holt, Rinehard & Winston, 1970 ' “ 

2 

Goodman, Kenneth S,, "Comprehension-Centered Reading," in Douglass, 
Malcolm P,, ed., Claremont Reading Conference, 3l|th Year Ro ok, Claremont, 
California; The Clareraonii Re aiding Conference, 1970, p. 123' 
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7 . It is hoped that through the influence of the Communication Arts 
Team that all teachers of the school will eventually be influenced 
in the direction of changing their classrooms into laboratories 
for learning rather thaji places for recitation-hearing. 

8. The emphasis will be upon providing the student with the tools and 
philosophy of investigation and learning rather than teaching of 
material per se. 

9 . "Home and school cooperation is of great value in the cultivation 

of desirable reading interests on the part of children."^ Therefore, 
this cooperative relationship will be systematically developed. 

10. In order to achieve the objectives of the project, flexibility in 
time scheduling and in grouping for activities and instruction 
will be utili25ed. 

Ho The project ivill not ally itself specifically with any single "school” 
of reading instruction. Rather, promising strategies and techniques 
from various schools will be tested for their effectiveness in strength- 
ening diagnosed weaknesses of individual students. Emphasis throughout 
the program wi.ll be addressed to the crucial question of motivation, 
or of reading in a lifelong habit pattern, as a source of personal 
satisfaction and growth, and as one of the keys to the chariging environ- 
ment in which the student moves. DeBoer and Dallirian^ list and describe 
eleven principal "schools" of reading instruction on the current scenej 
namely, the Flesch system, the Montesorri revival, the individualized 

.. John, and Martha Dallman, T3je Teaolii.no of Reading 3rd Edition. 

New York; Holt, Rj.nehard & Winston, 1970 ** ^ ! 

^DeBoer, John and Martha Dallnan, 0^. Cit . p. 3^7 



t 

! 

i 

i 

I 

reading program. Individually Prescribed Instruction, the Language | 

Experience approach, the Language for Learning program, prograinined ; 

instruction, automated reading ("talking typewriters"), the. linguis- | 

tic approach, Words in Color, and the diacritical marking system. 
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Schools of this kind tend to be iuseful orientations only for the | 

j 

1 

mechanical teaching of reading as decoding; none of them address :i 

• •> 

themselves sufficiently to the crucial questions of Inotivation or j 

of reading in a lifelong habit pattern, as a source of personal j 

satisfaction and growth, and as one of the keys to the changing ! 

environment in which the student moves . In a list of "principles i 

j 

underlying the voluntary reading programs" DeBoer and Dallman assert I 

that "the aim of the voluntary reading program should not be the | 

reading of certain specific books, but the development of enduring 
interests in reading#^ The new emphasis in reading programs, which 
this project will share, is upon motivation and use of reading rather | 

than simply reading as decoding. Recent studies by Dr* Carl Haywood 
of George Peabody College for Teachers, Nashville, Tennessee, compar- 
ing intrinsically motivated students (as vjell as the work of Dr. 

McClelland at Harvard) "indicate dramatic differences in achievement 

when concentration is placed on motivation rather than on cognitive 

2 ■ 

learning factors . •' \ 

.S 

12. The students " indiscrirainative response to all types of sensed f 

stimuli," not just print, has important implications concerning j 



DeBoer, John, and Martha Dalhnan, 0£» cit., pp. 3^6-357 

2 ''What Makes Johnny Want to Learn?," The Reporter . ?ol„ 5, No, 2, 
(Jan. 6, 1971), Visalia, California: PACE Center 

^Spencer, Peter L. , Reading Reading Claremont, California: College 
Press, 1970 
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how he learns and how much and how well he learns as well as what 
use he makes of his learning. The implications must be considered 
in terms of teaching arid encouraging reading on the one hand and in 
terms of the user of the skill of reading on the other. This project 
will be one which "takes into account an individual ' s preparation 
and readiness, the amount and quality of home support and help 
available to him, his coordination and self-concept."^ 

13. The teaching of reading is chiefly the responsibility of the schoolo 
Furthermore, "learning to read is one of the most essential skills 
a child will ever learn and the development of reading motivation, 
skill, and cognizance must be the number one priority of every 
teacher in eveiy classroom o . ."^ VJe agree, furthermore, with 
the proponents of the President's "Right to Read" Program that 
"reading failure is not just a school failure to be blitheljr dis- 
missed on encounter with the real world ... It hampers, narrows, 
prevents, precludes, excludes throughout a lifetime , . Also, 

"low expectations because of poor home environment, language barriers 
or class must be dismissed. 

m. ". . . the skill and desire to read are the rights of every child, 
and not privileges of children born into certain homes, certain 
national or racial groups . • . It is the right to a sense of ideritity 
to stimulate desire and aspiration - the right to the . encouragement 
and reinforcement that we all need in order to achieve."^ 

^Mathers, Virginia H., "Making the Right to Read Real," Scholastic 
Teacher . (December 7^ 1970), pp. 6-8 



^Ibid,, Po8 

3ibid., P.7 
rilbid., p,8 



1^. Insofar as the mechancial aspects of reading are necessary to 

develop reading in the larger -sense, this basic preparation will 
be provided by the school; that is, we recognize the student's 
right to have the necessary preparation — "the concept, verbal 

and listening development — that makes it possible to learn to 
read. 

16. The program will not be "a single-minded effort toward improving 
responses to printed symbols." It -v-jill rather be "an all- fronts 
attack offering many experiences in both symboHc and non-symbolic 
worlds. It id.ll acloiowledge the student's ' ri^f of convenient 
access to a wide range of interesting books to read as skills 
develop. . . ."1 

17. Recognizing that "reading is like almost any other habit good or 
badj the more you do it the better you get at it; the better you 
get at it, the more you like it. "2 students involved in the pro- 
gram will be given ample opportunities to practice reading in all 
its forms. 
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18, "Realizing that every child that comes to reading comes for the 
rich background of non-print association — of si^ts and sounds, 
many only half deciphered — the teacher and librarian committed 
to the concept of right to read will link print with non-print 
in every possible way (listening with looking, encoding with 
decoding) and will insist on "literacy broadly defined to relate 
and enrich all communication skills."-^ 

^ Ibid ., p. 6 
fathers , op, cit. p. 7 

^ Ibid , , p. 7 
^Ibid, , p, 8 

. . k . • 
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Recognizing that the richest and most flexible teaching of read- 
ing involves many conpetencies rather than a few, the team 
approach will be utilized; that is, the basic professional team 
of media specialist; recource teacher and teacher will pool their 
strengths and insights for optimal effect. ( For further details 
on role specifications, see Section Hi "Qualifications of Profes- 
sional Personnel.) 

We believe that the project will be exemplary and therefore worthy 
of replication in similar situations elsewhere. The basic processes 
involve a reorganization of services and reallocation of resources; 
therefore (except for the necessity to bring the media facility, its 
materials and equipment up to professional standards) there are few 
additional expenditures above those of a traditional program. It 
should also be noted that even a quality program of a traditional 
nature requires adequate library facilities and printed materials. 

The CAT project is innovative in that its unique blend of philosophic 
rationale, team organization, and multi-cultural, multi-media, approach 
represents a creative solution to the teaching of reading in the broad 
sense of multi-faceted communication, both outward from the student in 
many forms and inward to the student also in many forms. Specifically , 
the in5)ortant elements of the solution are as follows: 

1. The creation for the purposes of in-service training, plan- 
ning and teaching of a team composed of a classroom teacher, 
a media specialist and a resource specialist. 

2. Emphasis upon directly relating stimulating student experiences 
to his oral expression of them, to other means of expressing 
reactions to the written word, and from it t® efficient 
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and appreciation of the communications of others - printed, 
spoken, pictured, painted, constructed, etc. 

3* Opportunities for flexibility in grouping and scheduling. 

li. Building the program around detailed knowledge and under- 
standing of the students’ individual needs and interests. 

5. Selecting and developing instruments and techniques for 
evaluating the educational environment (the way students 
learn) and the educational produce (what children learn) in 
a more comprehensive and sensitive way than the usual reliance 
upon standardized testing ^ri.ll peimiit. 

The program is also exemplaiy . Other projects have utilized ;com- 
munity resources, or field trips, or multi-media, or instructional 
teams, or flexible grouping and scheduling, or student-centered 
activities,, To the knowledge of the planners of the CAT project, 
no other project has developed its unique coordination of these 
approaches under a unifying rationale. To the extent that this 
unified team approach is successful, it should be readily applic- 
able in the many similar teaching learning situations found through- 
out the country. The costs for the program are only slightly higher 
than the current expenditures of most school districts for teachers, 
and media-specialists or librarians in conventional situations. 

The project has a slightly higher saturation of media and resources 
in order to demonstrate their impact, but once the strategies are 
demonstrated, it should be possible for the average school district, 
\d.th normal teaching loads and the average quota of Library media- 
center service, to utilize them. Indeed, any schools which presently 



enjoy library/media center services at or above the recommended 
minimum of the California Library Association, the California 
Association of School Libraries, or the American Library Associa- 
tion have resources greater than those furnished by this project. 
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E. PREVIOUS PROGRAMS AND FUITOING 

The present library-media facilities, materials, service, and functions at 
Eaiil Revere Elementary School, though, of course, not idential X'dth other 
elementary schools, can be taken as relatively typical of the kind and amount 
of services and materials available to these students. 

!• Present Library Room 

The library is a 3-year old room, double the size of the average class- 
room with a removable viall betvieen the two halves. It lias nylon carpeting, 
nine large library tables, six double desks, no windov7S, tvzo sets of double 
doors to the hallway, one door to a storage room, and one door to the private 
office for the librarian. There is shelving along all walls from door to 
door. The card catalog is presently crowded jnto ten catalog card-file 
drawers. The shelf list is kept in cardboard boxes in the librarJ.an’s 
office. There is no vertical file and no book truck. 

2. Present Library Material 

The collection presently includes 3900 to 1;000 books, most of them 
purchased within the last three years. The ratio of books to pupila 
is 3.9 as of November 1, 1970. (Minimum standards of the California 
Association of School Librarians is 10 books per pupil). 

As of January 1, 1971, the library subscribes to I 7 magazines. There 
are no AV materials out in the library, no realia, maps, or globes. 
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Eleven of fourteen upper-grade teachers have signed up for 
special library visits with the librarian. 

Any teacher can send individuals to the librarian or library for 
independent study or book selection on the two days the librarian 
is present or on the other three days a parent is supervising the 
library. 

The following are observations concerning pupil ‘s library habits compiled 

’ i 

by the librarian, teachers, and adult volunteers: 

a. The easy and picture-book sections are the most popular and the most 
used areas in the library for all grades. 

b. Many books checked out are not read but are returned when the class 
visits the library next time. 

c. A few pupils refuse to take out a book saying, "I don’t want one’* if 
asked. 

d. Friends are eager to choose duplicate copies so that they both have 
the same book. 

e. About one -tenth of the pupils use the card catalog j most ask any 
adults present, "Iilhere can I find . . . ?” or, ”Do you have . . 

f. Requests for books are for the familiar already read ones. 

g. Subjects most desired are: spooky stories, dinosaiirs .. snorts (c'S.’'p 

in particular). 

h. Children judge books by their covers. 

i. Insofar as time presently permits, children have been introduced to 
sections other than the easy and picture-books. 

j. Students w^t books and stories read to them and are disappointed if 
the librarian does not plan to read to them. (This bri.n.^s up the 
question of whether their reading is more passive than aotiv'e). 

k. Tremendous lack of library skill.s is evidenced at aH grade levels. 

l. There are frequent displays of disregard for books and libraries. 

Books are throiijn, children play tag in the librai^rj conduct is loud 
and rough much of the time. 

m. There are books on the shelves that have never been borrowed. 

n. Motivation to read is best after a book talk by librarian or after 
teachers assign a subject. 



Standards for the development of school library programs in Califoinia 
(CASL) adopted in I 967 called for one full-time librarian for 200 to liOO ' 
students and one additional full-time librarian for each additional hOO 
students. For Paul Revere *s 1970 enrollment this would indicate the need 
for two full-time librarians . The same standards . call for one paraprof essional 
for each 1^000 students and one full-time clerk for every 6 OO 

students. 

At Paul Revere Elementary School one librarian is assigned for approxi- 
mately two days or 12 hours per week. Since there is little clerical 
or paraprof essional help available, much of the librarian's time is 
scheduled for clerical and administrative duties. Volunteer adult assist- 
ance for the library at Paul Revere in 1970-1971 helped f jja the gap. Cne 
adult worked -biro hours weekly typing cards and shelf labels, alphabetizing 
the catalog cards for filing, and other clerical duties. Another adult 
^pervised the library three mornings weekly on the days the librarian is 
not In the school. A third adult shelved the books seven hours montMv. 

Uhder the circumstances the library program has consisted of the follovjing 

I 

services: 

Thirty classrooms have one half-hour period reserved for them once 
a week. The six kindergarten classes are omitted. 

Flexible scheduling is practiced six hours weekly during the time 
the librarian is present. 

Any teacher ^eluding kindergarten teachers can request librarian 
services during the open time. Stories are read, book talks are 
given, and research guidance offered. 



U. Library Services and Materials in the Parochial School 



The two parochial elementary schools in question have library 

material and services as follows: 

St. Paul’s Grammar School : Total enrollment (Uth, 5th and 

6th Grades) 325. 

One classroom has been converted into a library with 
approximately 3000 books. 

There is a part-time "librarian" who is not credentialed 
but who has about 12-semester hours training in librarianship. 

John F. Kennedy Memorial School of St. John’s Parish ; 

Total school population - 3l6. 

One classroom has been converted into a library holding 
approximately 2500 books. 

There is a volunteer librarian not credentialed who serves 
two days a week. The library is open only when the librarian 
is there . 

In summary it might be said that the giant steps have been taken in 

\ 

San Francisco Schools during the last five years toward improving 
school library service at the elementary school level. The budget 
for ptirchase of library books at this level has been increased 
significantly to the present average of $U per student per year. 
However, present services and facilities are still far below standard 
as recommended by the California Association of School Librarians, 
the Audio-Visual Education Association of California, and affiliated 
educational groups. It shovild also be pointed out that the present 
time allocation of librarian's service and the present arrangements 
of communication between the librarian and teacher are not adequate 
to make the fullest use even of those materials which are on hand. 
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ST. PAUL*S GRAMT^R SC}IOOL 



(Three teachers at each grade level plus three Resource Teachers: 

One P, E, 

One Music 
One Science) 

One Classroom converted to a library - 3tOOO + or - Books, 

One Part-time "Librarian," not credentialed as librarian, but with about 12-sei.ie:>ter 
hours In librarianship, 

JOHN F. KEMEDY r-!5!!0RTAL SCHOOL OF ST. JOHN’S PARISH 



^th Grade 41 22 - 7 

5th Grade 40 20 - 3 

6th Grade 39 25 - 2 

(One teacher at each grade level) 

One Calssroom converted to a library - 2,500 Book, (316 Total School Population) 

Librarian (volunteer) (not credentialed) two days a week. Library open only when 
librarian is there. 
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4th Graide 


108 


53 


1 


8 


- 


47 .] 


5th Gr 2 ide 


102 


61 


3 


5 


■ - 
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6th Grade 


115 


70 


1 


2 


2 
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PARTICIPATION OF OTHER AGENCIES 



The projected nonpublic school participation in the project for 
the first year would entail involvement in the planning phases 
and continuing representation as the project is developed. 

After the initial year, nonpublic school participation would 
be as follows; 

A. joint activities involving public and nonpublic school 
teachers and children as the program is developed; these 
activities would include use of any resources purchased 
under the project; 

B. participation of the nonpublic school staffs in any in- 
service activities that are part of the project; 

C. funding of one full-time librarian and one full-time para- 
professional to be shared among the two nonpublic schools 
adjacent to Paul Revere Elemental^ School, This team 
would spend their first year in the project assessing the 
library and media center needs and resources, including 
Instructional Television, of the three participating non- 
public schools, organizing the library and media resources, 
acting as a resource for the faculties among students in 
the I|th, ^th, and 6th Grades, and making recommendations 
for development of the library and media program at St. 

Paul's Intermediate School and John Fo Kennedy Elementary 
School. 

D. It is recommended that by the third year of the project 

( their second year) one of these nonpublic schools become 
a replica of the model being initiated at Paul Revere Elemen- 
tary School. 



G. PHASE-OUT OF FEDERAL FUNDS 



The improvement of reading programs and the obvious in^jrovement of the 
reading performance of children at the elementary school level has been 
given number one priority in this School District. This is evidenced 
by the initiation of the Superintendent's Reading Task Force, the 
School District's Program READ, and the enqjhasis given by the Curriculum 
Office in inplementing a total thrust in reading development through 
that office. It is evident that the District has committed all avail- 
able resources to this program goal and will continue the funding of 
■ the program stated in this proposal if the outcomes of the defined ob- 
;)ectives are evidenced. Under the present policy, assurance is given 
that this program will be funded on a continuing basis following the 
termination of Federal funds. 

The Communication Arts Team Ihrogram will, of course, be subjected to a 
careful costA>enefit scrutiny. If, as is anticipated, this evaluation 
indicates that the approach embodied in the program is contributing to 
more efficient and effective teaching of the basic skill of reading 
as well as instilling in students lifelong interest in reading and en- 
hanced skills in discriminative response to print and non-print media 
then the District would be not only morally compelled to assume finan- 
cial responsibility for continuance of tho program, but also logic and 
sound management principles would dictate the same course of action. 

This program was designed to operate witliin tho physical plant presently 
housing the program's population. The lack of necessity for additional 
funds for building (structural) changes will insure the feasibility of 
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continuing and expanding the program should present funding terminate. 

In-service operations are also planned as "on-site*' activities to 
encourage individualization of school setting and to avoid comparisons 
of more or less favorable facility features which might otherwise be 
afforded. 









QUALIFICATIONS AND ROLE FUNCTIOrj OF PROGRAJ-I PERSONNEL 



1 . Media Specialist (Librarian) ; 
QUALIFICATIONS 



a. ffiist hold a California Librarianship Credential. 



b. 



Preference given to holders of 
or General Secondary Credential 
General Elementary. 



either a General Elementary 
, with emphasis on the 



FUNCTIONS 

MT .fi:notion in the 

UAf team. In this leadership role he idll serve specifically 

as J coordinator of the planning arid i.mplementatioS active tieo 
of the team in the following maimer: 

Flaintaining the master set of prograiu records. 

Scheduling planning meetings and chrdring same. 

efforts of the various team members to 
produce a unified approach wi.thin a given interest area. 



b. 



The Pfedia Racialist vri.ll be expected to maintain a current 

in°nert?n °+ °^j6rings in both print and non-print matpria’a 
in pertinent subject matter areas; this knowledge vriLll be 
utilized in the following manner: ® 



Acqua^ting other team members with the full scope of 
materxals available for both teacher and student use. 

school curriculum for opportunities to faoil- 
itate teaching with appropriate books ana other media. 

Guiding students in their selection of print and 
non-print materials based on their needs and inter- 

6S uS • 

teachers and resource teachers in the selec- 
tion of print and non-print materials to aid in the 
achievement of the objectives of a specific unit of 
study or to assist an individual student or group to 
pursue a particular interest area. 



. The Media Specialist will wprk directly v.’ith students, both in 
the library and the classroom, in tho Tollowing manner: 

Introducing print and non-print materials. 

Assisting children in the use of roedin (both individ- 
ually and in large and small groups). 

Using various techniques in conducting "book talks" 
and guiding children in varied techniques of sharing 
their reading. 

Storytelling and training children to be storytellers. 

Guiding round-table discussions in which children re- 
late their various experiences through reading., viewing, 
listening to their real-life e::perienc8s. 

Assisting children in gaining proficiency j.n the various 
types of reading — reading as skimming, reading for de- 
tail, reading for appreciation, etc. 

Giving "in-context" instruction in the use of all library 
tools, such as the card catalog, special re.ference books, 
encyclopedia, unabridged dicT.ionary, etc. 

Guiding children in the creative interpretation of their 
reading and multi-media explorations through creative 
drama, puppetry, creative irriting, etc. 



The Jfedia ^ecialist will make provision for extending, reading 
experiences from school facilities to the coifimuiiity resouice 
centers (such as thspublic library) by; 

Assisting students in the preparation of individual 
maps that show their home in relation to the school, 
the public library, and other resource centers. 

Arranging visits of the public librarian to the school 
and the children to the public librarj'. 



Encouraging all children to take out a library' card. 
Publicizing special public library activities. 



In addition to the foregoing, the Jledia f^ecialirt v/ill be re- 
sponsible for those duties normally aecigned to the librarian 
by the SFUSD in terms of maintaining the library collection 
and overseeing its proper, efficient, and raairirmaa circulation 
within the school and homes of students. 



2. Resource Teacher 



QUALIFICATIONS 

a. ^4lst hold a General Elementary Credential from the State of 
California. 

b. Miist have at least 5 years of successful classroom experience 
at the elementary level. 

c. Must have demonstrated special proficiency in the area of read- 
ing skills instruction and diagnosis of reading difficulties. 
This may be through (l ) recommendations from past supervisors, 
(2) prior special experience in this area, or (3) possession cf 
the Reading Specialists credential. 

d. Preference rn.ll be given to candidates idlth the above qualifi- 
cations that also demonstrate skill in working with the adminis- 
tration, teachers, parents, and the comriiunity. 



FUNCTIO NS 

a. The ^source Teacher vri.ll serve the administrative function in 

in-service program, spearheading development of an in— service 
curriculum, including selecting and obtaining the .services of 
consultants for this training. She rri.ll also schedule in-service 
meetings . 

b. The Resource Teacher Tri.ll serve the administrative function for 
dissemination and parent involvement activities as follcrrs; 

Supervising project dissemination activities as outlined 

in the Dissemination Section of this proposal. 

Scheduling observations for District personnel. 

Coordinating parent involvement activities. 

c. The Resource Teacher will key the community into the curriculum 
(nature wallcs, museums, exhibits, cultural, events, current devel- 
opments as netx businesses, buildjjige, transportation aiid com- 
munication facilities). 

d. The Resource Teacher tri.ll involve resource people from the com- 
munity and Subject Socialists provided by the School District 
at the appropriate moment in the instructional program. 

e. The Resource Teacher will serve as a consultant and/or demon- 
strator for the classroom teacher in the areas such as the foUoxriLng: 

Grouping and sub-grouping techniques. 

Reading diagnosis and prescription. 

Techniques for use of the various media in a given 
learning situation. 
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f. 



The Resourco Teaher will work directly with students, both 
individually and in groups, -in the following wanner j 

Introduction of new materials, new units of study, 
etc. 

Giving individual and small group assistance in 
specific skills areas as indicated by demonstrated 
student need. 

Acting as a catalyst in gi'oups vjorking within a 
given interest area. 



g. The Resource Teacher, like the Media Specialist, will be expected 
to maintain a current knowledge of offerings in both print and 
non-print materials in pertinent subject matter areas (See 
under Media Specialist fv.nctions), as well as to be knowledgeable 
in a variety of techniques for the iiriplementation of these 
materials. 



3. Classroom Teacher 



The classroom teachers vrorking with the program will be those 
currently assigned to intermediate grade classrooms at Paul 
Revere Elementary School. Their function as classroom teachers 
will be e^anded by the program in that they will be members of 
an educational team and as such will have more resources on which 
to draw to best meet the needs of their students. They will, 
as such, be expected to meet and plan vrith the other team moTrib&vs 
and to supply the feedback and input necessary for ongoing ulan- 
ning and evaluation for their students. 



li. Paraprofessional (jo be added in project's second year) 

QUALIFICATIONS AMD CHARACTERISTICS 

a. I'lust be knowledgeable in general office procedures, have good 
clear handvjriting, and demonstrate reasonable urcficiency in 
such skills as typing, alphabetizing, and filing. 

b. High school graduation is basic and some business or college 
training is highly desirable. 



FUNCTIONS 



Under supervision of the librarian, and in accordance \iith well- 
def^ed policies and procedures, performs various routine phases 
work, including clerical duties, and performs related 



o 
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duties as required. Duties shall not include the instruction 
of students, the disciplining of students or the handling of 
confidential records. Specific functions will be as follows: 

a. Ordering Processes 

Use adding machine to verify total costs of book 
orders. 

Receive and unpack shipments of materials, check 
materials against order, verify invoices vrith 
shipment . 

♦ 

b. Accession Processes 

Typo cards, pockets and labels for materials. 

Prepare materials according to routines set up. 

Includes pasting pockets, affixing date due slips 
and labels, stari5)ing ovmership, etc. 

Place call numbers, copy numbers, etc. in/on books 
and other materials. 

Assist in organization of pamphlet, picture, and 
clipping files ty typing cards, pasting pccKots 
and arranging files in alphabetical (subj'aot heading) 
order. 

c. Operational Processes 

Do preliminary filing of catalog cards above the 
rod for revision by librarian. 

Remove from card catalog cards for withdravm material. 

Charging, discharging, and renewing of print and non- 
print materials and maintenance of charge file. 

Shelve books and return other materials to their 
proper place in the media center. 

Read shelves on a regular basis to see that non-fiction 
books are in Dewey Decimal order and that fiction books 
are in alphabetical order. 

Shift materials and adjust location labels as required. 

ll^jrpe location labels for shelves, furniture and equip- 
ment in media center. 

Maintain order arid neatness in libraij^ by teeing that 
tables are cleared, chairs are dn proper place, shelves 
are in neat order. 



Operational Process (Cont'd) 



Type and duplicate print materials for instructional 
use. 

Perform messenger service. 



d. Maintenance Processes 

Inspect print and non-print materials for damage and 
general condition and remove from shelves and files 
materials for rebinding, remarking, repair or discard. 

Maintain physical standards of book collection by 
typing and affixing labels to spines, typing charge 
cards, replacing date due slips and simple mending 
with library mending tape. 

Prepare books for bindery and receive books from biiid- 
ery for which appropriate records will be kept. 



G. Inventory Processes 

Jfeiintain a running inventory of library supplies sc 
that they can be kept at the needed volume. 

Maintain equipment inventories. 

. Assist in inventorying print and non-print materials 

at end of school year. 

Consultants 

It is not feasible to specify individual consultants -who will bs sought 
for this project. However, it can be said, that the San Frans j.sco Lay /irsa 
is rich dii academic institutions where there are accessible many specia'i.lsts 
in reading, media, and related fields, who are hightly active in the floJd 
and whose abilities and philosophy are higliLy compatible ;d.th the pregram. 
Furthermore, certain persons can be mentioned v;ho woiild make significant 
contributions if they are avai3,able. For example: 




Miss Arlene Early 

Miss Marie Mathios, both teachers in San Francisco 
Eleiuentary Schools j both curricuJ.iun and photography 
specialists v:ho have already contributed to the planning. 
Dr. Alice Scofield, Professor of Education and English, 

San Jose State College 

Dr. Allon Dandees, Professor of Antlu’opology, University of 
California 

Mr. Bill Martin, writer. Head of Bducaii)nal Projects, Holt, 
Rinehart & VJinston, publishers. 




COM?™iCATIONS ARTS TEAM PROJECT 



I. The Proposed Pro/^ram 
0.0 First Year Project Objectives 

To organize the media-specialist, resource teacher, and classroom 
teacher into a "Comniunication Arts Team”, redefining and expanding 
the role of each as they are brought to bear on the teaching of reading/ 
communication arts at Paul Revere Elementary School. The multi-media 
program that they will plan and pilot in the initial year and implement 
in succeeding years is expected to bring about significant improvement 
in communication skills and quantity and quality of student reading. 

The goal of the program is to enhance the student's comniinication skill, 
as he moves from articulation and recording of his experiences to 
reading the printed word. 

Product Objectives: 

The techniques, procedures, materials, skills, data, insight, 
etc. developed in the planning year will lend to attainment for 
students at Paul Revere Elementary’’ School of the following objectives, 
as well as others to he determined diiring the first year. 

1. To improve oral language. 

2. To improve observational skills. 

3. To broaden and expand the variety and type of audience 
with which a student may cope in mutual communication. 

To counter the tendency in students toward passive acceptance 
cf communications such as T.V. , radio, and fiUns by equipping 
the student with a broader repertoire of skills and attitudes 




leading to a vider and ndre discerning use of a variety 
of media and experiences. 

5. To develop performance requirements for product objectives, 
i.e, to make as explicit as possible vhat student behaviors 
vill indicate the success of project activities. 



Interim 

0.1 

0.2 

0.3 

O.U 

0.5 

0.6 

0.7 

0.8 

0.9 



0.10 

0.11 



(First Year) Objectives 
To establish a project management system. 

To employ project staff 

To identify specific student needs (through testing, teacher 
observation etc . ) 

To identify skill requirements and desirable attitudes 
for students . 

To state detailed student performance objectives. 

To build or find criteria reference tests. 

To identify methods for development of skills and appreciation. 
To identify print, media and resource supi>ort for skills 
development . 

To produce integrated packages of skill requirements, student 
performance objectives, skill development techniques, print 
and media, including a study guide for the program and a 
curriculum for use inservice. 

To identify and implement specific role and interface 
requirements for all personnel. 

To identify teacher performance requirements (how they will 
work with packages , re sources , etc . ) 
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0.12 To print needed materials, 

0.13 To pilot test the strategies 

O.lii To refine strategies 

0.15 To E?ske the system operational 

0.l6 To evaluate the program in terms of interim objectives 
0.17 To disseminate the program. 
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. PBCXfRAH OBJECTIVE.. (BO. • Identify s.kill requirements and desireable attitudes for students 





. PROGRAH OBJECTIVE (HO. — ) t State detailed student performance objectives. 
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. PROGBAH OBJECTIVE. (E0» 0,6 ) ! Build or find criteria reference tests 




.PROGRAM OBJECTIVE CH0« 0*7 ): Identify methods for development of skills and appreciation, 



17.0 Explore ways of motivating students 17*0 
and helping them to learn through 
discovery. 
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.PROGRAM OBJECTIVE. (HO. 0«13 ): 'Pilot test the strategies. 




. PEOGRAl-I OBJECTIVE- (uO. ) ; Evaluate program (e.g,, in terms of interium objectives) 




. PROGBAM OBJECTIVE.. (HO» • Disseminate the program. 



Communication Arts Team Program 



II Narrative 

I, Proposed Program Over\dLew-Narrative 

The first year activities of the CAT Program involve the joint planning^ 
the data collection^ and inservi.ce curriculum development by a media- 
specialist and a resource teacher with the participation on an in-service 
basis of the teachers at Paul Revere Elementary School. 

The following brief narrative is included to provide another perspective 
on the day-to-day operations of the project. 



lo Team activities: media-specialists and resource teachers. 

As soon as the project is funded^ two full time professionals, a 
media specialist and a resource teacher, will be assigned full time 
to the project school and ^d.11 work closely together from the outset. 
Many of the projects responsibilities will be shared, but there will 
also be conrolementary functions. Tlie emphasis of the media-specialist 
will be in providing high interest material, both print and non-print 
of many kinds and which are related to the school curriculum, to the 
project activities, and to student interests. The resource teacher 
will put more emphasis upon working directly vnth teachers in 
planning, developing strategy, preparing for and follomng up 
activities j in locating and utilizing resources outside the school 
and bringing them into the school vjhen appropriate, or arranging 
for teachers and students to utili.ze them outside the school on 



O 
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field trips and in other waysj and in working i-dth parents and 
community members. (These statements describe emphasis only, and 
are not meant to suggest cither tliat the media*’Specia.l.ist vdll work 
exclusi vely v;ith people. Both team members vri.l], h&vc rcsponsibill tie's 
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for developing facilities , selecting exemplary material, and in- 
venting strategies for their use, and both will at many points 
work directly with the teachers and the individual students. For 
example, vjhen a class or a group is to make an excursion outside the 
school, in connection ;iri.th the project, one or both of the team 
members will secure materials in preparation for the tripo One or 
both will actually accompany the teacher and the students on the 
trip, and one or both vri.ll locate and provide follovmp materials 
and activritieso ) 

The media-specialist and the resource teacher will work together 
a good percentage of the time in the normal course ,of activities. 

In addition there will be a formal provision that the two will 
confer at least during one hour each day. Also, on each Friday 
afternoon, one hour will be set aside for joint planning of the 
next week's activities. 

In the managerial design the resource teacher vrill have the function 
of acting director and will therefore be the responsible party for 
gathering materials, coordinating evaluation, supervising overall 
activities and meeting deadlines. 

2. Participation of teachers 

As the planning for the project becomes more detailed, all thirteen 
teache.rs at the project school will be brought in on the various 
project functions step by step until they become full team members 
with the resource teacher and the media- specialist in planning over- 
project activities , identifying student needs, developing 



diagnostic tests, interpreting these results, planning lessons, 
util3.zing experiences, and contributing ideas# In this proposal 
these forms of participation are described as in-service functions. 

It should be understood that inservice in this sense is meant to 
transcend the usual definition of the term which can mean nothing 
more than a series of formal group of teachers for instructional 
purposes. There will be some such meetings in the CAT project, 
but the teacher participation will be made possible through a 
variety of means as follows: 

a. The resource teacher and/or the media-specialist will work in 
the classroom with the teacher on many occasions, particular 1;^'- 
in the experimental .pilot units. 

b. Teachers \d.ll be encouraged to come to the me»iia center individu- 
ally for planning sessions and conferences, for meetings by 
grade level and vjith classes for research sessions, exploration 
periods, story telling, visits of resource persoi\s, and for many 
other purposes. 

Co As described above, the team will participate in excursions out- 
side the school. 

d. Released time. The budget for the project includes payment for 
substitutes in order to release teachers for a total of 2li0 hours 
of participation, a total of somewhat over' 18 hours per teacher. 
Some of this released tDjne vri.ll be arranged on a staggered basis 
allov.Ting for meetings of individual teachers vn.th the team or 
for small groups. 

G. Formal in service class 

The possibility of arranging for weekly or bi.-v;eekly classes for 




inservico credit will be investigated, 
f. Approximately tid.ce per semester ^ assembly programs for children 
in given grades will be arranged, thereby freeing grade level 
teachers for small meetings. 

go Approximately twice per semester student teachers will be assigned 
to relieve master teachers for inservice meetings, 
h. At least once per semester, faculty meeting time vail be made 
available so that tlie total group of faculty members and team 
can meet on project business. 

io The total group of faculty and team will meet at least once 

a montli, either through donated faculty meeting periods or by paid 
released tilme. 

\ 

The singl.e most important criterion for evaluation of the CAT 
project in the initial j^ear vail be indications through questionnaires, 
interviews and group sessions tliat the teachers of Paul Revere 
Elementary School are satisfied that the approaches, techniques, 
activi tries, objectives, and performance criteria jointly 
developed are effective and vd.ll be appln.cable on an expanded basis 
in the second year of the project, 

3. Day to day operations 

The following tentative weekly schedules (see next page) which will be 
modified during the development of the project, indicate the general 
nature of day to day operations. (Note: The media-specialist will serve 
full, time in the CAT project and her former service as a librarian to 
the same school will be carried on by a replacement for the approximately 
tv;o days per weelt that she was formerly avai.l.able to thi.s school.) 
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Research Teachers MS j. Media Specialist 





L 



li. Basic project calendar 

November Ist-February 1st - gather data, analyze data, devise teaching 
strategies, improve media collection, plan for pilots. 

February 1st - begin pilots. (One pilot per grade for each of the i|th, 
5th, and 6th grade minimum to test strategies selected by CAT team 
and teachers groups. 

iTune l5th — write teaching guides, develop inservice 
curriculum, plan for next years inservice operation, produce teach- 
ing guides, disseminate program. 

M ay l5 to June 20th - Evaluate program. 

5. IJhat the program is expected to achieve in the first year. 

By June 30, 1972, it is expected that the activities of project 
personnel in cooperation with the faculty of Paul Revere Elementary 
School will result in a workable plan, including detailed objectives 
and performance criteria, which will maJce possible the achievement 
of the product objectives as stated, beginning with the second 
year's operation in September 1972. This achievement wd.ll take the 
form of documented competencies of the participating personnel 
and a number of tangible products as specified in the evaluation 
secti.on of this proposal.. 

6. In the second year of the project the staff to serve Paul Revere will 
be supplemented by the addi.tion of a paraprofessional. The emphasis 
then vd-ll be upon implementation of the techniques, strategies, and 
activities developed in the first year. 
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Fruthermore , a stoond Conimunication Arts Team of, media specialist, 
rescource teacher, and paraprof essional will be formed to serve 
the two nonpublic schools adjacent to Paul Revere and probably 
a third o Their first year will be spent in assessment of present 
facilities and practices and in planning and piloting toward 
establishing, in the project's third year, a replica in one of the 
nonpubldc schools of the model initiated at Paul Revere. 

Uth, 5th, and 6th grade teachers at Paul Revere, who in the first 
year v;ere active primarily in the planning and piloting phase, 
will in the second year make broad and extensive applications of 
strategies and techniques developed through the CAT process into 
all subjects and all aspects of their teaching. Behavioral 
objectives will, be further detailed and teaching/learning strate- 
gies will be developed for application in as many subject areas 
as possible. In the second year the media-specialist and resource 
teacher, who in the first year had devoted perhaps 80^ of their 
time to planning and 20^ to piloting, vjill in the second year 
reverse this emphasis, spending approximately 80^ of their time 
in program operation and only 20^ in planning for future expansion 
and development. 
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fuJtCriON; 0.1 Establish project.. managemenl; system 










FuUCTlON: 0.2 • En5)loy Staff 
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FUIi’CTIONj 0,3 Identify specific student needs 







FUNCTION: 0.3;' Identify • specif ic student needs (through.. testing, teacher observation, etc.) (cont'd) 




0.3 Identify speoifio- student' needs (thrbugh teeing, teacher .observation, etc.) (cont'd) 




FultCTION: 0.5 State detailed student performance objectives. 



Total $2,322.61 
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FUNCTION; 0.7 Identify methods. . for development of -skills 'and appreciatipn 



yt P3 I rfW f M g 







1 



FuTCnON: 0.8 Identify and improve print, media, ^d' resource support for skills development (cont'd) 
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rjj;CTIOK: 0.10 ■ Identify and implement specific role:' and- interface requirements for all personnel. 



1.0 to 10.0 

(See program 
objectives) 


» 

Subfunction 


• 


Task 

(Complete if necessary) 


MS 7 days 
RT 8 days 

Clerk 7 days 
Total 

• 

, 

. 


Required resources: 
personnel, materials, 
equipment, and so forth 
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Tims allocation by months 
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Ful*’CTI01'J:o.iX' Identify teacher performance requirements; (How they will work' xnith packages^ resources, etc. 
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FuIiCTION: q^ 22 Print needed materials 
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FUliCnONj 0#13 Pilot tost the .strategies 



f 



o b 
tr 


g,g o 




d b 

H* 


J s 


o 

<d^ > 


M* O 
4 o 


S w 


OP ci> 
CD ^ 


CO ^ p 

• M P 


CD (D CD 

a a a < 


CO CD 

• 




• B 


CD P* 
W CO 






I 



p 

m 



0 ) 

0 

OP 

OP 

a> 

w 

d- 

0 ) 

P- 



H- 

OP 

0 

1 



Q 

a 

P 



(D H- 
OP 
0 



K 

(D 

I 



<D 

<D 

n 



p, 0 

p 

I 



CD 

o ts 

^ d- 
CD CO 

< P 
P OP 
MOq 
0 CD 
P 10 
d* d" 

p. p. 

9 o 
r:J 

• CO 



vn 

c+ b 

CD 

P 

0 

o 

CD H 
‘i M 
u CD 
O 

g c*. 

CO 

^ 0 

1 0 



W CD o 

P < 

d M O 

K ^ o 
h p 
d d 
• H* <D 

c^ 

I 



u> 

d* b 

H- 

o 

^ w 

o ^ 
2 

0 

CO V:{ 

1 



fO 

3 d-b 

P CD 
0 p 

o o a 

CD p 
CD ■ 
0 



(D 



B 

d- 



(D 
^ P. 
Hj P 

0 d 
p 

1 

8 



^ 0 * 0 

2 ^ 

CD 3 CD 

£ CD CO 

p- c: ^ 

O 

(jp p. 

?r 

'• o 

CD pj 

<d H 3 P 

? -=ie: 

OP 



0 

<d 



13 * 

P 
CT" 

H- 
<d 
CO 

8 *d 
(D 
hJ 

^ H, 

cl- o 

r| 

CIT 



H 
CO o 

Oi Q 
CT> p 



d 

CD 

P- 

P 

O 

0 



1-3 

Vn 

I 

CO 



CD 

<X> 



ON 

o 

o 

• 

o 

o 



13 

ERIC 



irlT 






'¥ 






%/3 

& 

§ 

o 

o 

0 



o 

o 

B 

M 

CP 

d- 

CD 

►-3 

H- P 

CO 

CD 

O 

o 

CO 

CO 





CD 


CD ^ 


►o 


>Q CD 


a 


P 


H* 


H* CO 




►b o 


CD 


3 ti 


O/ 


CD a 


0 CD 




d M 


CD 




CO 

o 




pb d 


o 


Q 


CD 


to »i 


CO 


O K« 


•• 


H, ^ 
O M 



♦i ' 
P- 



•-3 
O O 
O d 
CO p) 
c+ M 



W 



o 












e* 

CD 

P. 

M 

O 

O 

P 

d 

H- 

O 

0 

ti 

O 

0 

d 

rr 

CO 



LliMIJiijaMj:l!J XtJiftVKWWW 






J. 



rJIJCTION : 0,1^' Evaluate program. . 
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FUNCTIONS O.lo Evaluate Program, (continued) 



II. 



J. Evaluation 



1. Target population - Pupils to be served 

The pupils to be served by the CAT project are those enrolled in 
the Hh, 5th,. and 6th grades of the Paul Revere Elementary 
School. It was possible^ for the original proposal, to gi/e 
considerable detailed information about the nature of the student 
population at Paul Revere. However, because of the desegregation 
and integration plan vhich went into effect September 1971 » the 
composition of each studentbody in the San Francisco Elementary 
Schools was radically altered. Achievement, socio-economic and 
other data is being rapidly compiled for these pupils and will 
soon become available. For the present, the following data can 
. be given: 

The 1971-T2 enrollment is 372. 



The racial composition is 


as follows: 




Spanish Surnamed 


88 


. 23.6^ 


Other V/liite 


1.10 


29.5^ 


Black 


103 


2T.6% 


Asian 


19 


5.1^ 


Other Non Wliite 


52 


13.9% 


Grade level composition is 


as follows : 





Uth grade 5th grade 6th grade ^-31 

Achievement scores for the newly constituted Paul Revere Student- 
body are not yet available except for students in the incoming 
Uth grade. 




, m 






A 



Scores on Stanford Achievement Test for these students in May 1971j 
are given in Appendix B. For comparative purposes, the scores for 
District-wide 3rd graders on the same date are available in Appendix A. 
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other evaluation targets 

Though the ultimate beneficiaries of the project will be the 
students at Paul Revere School, in another sense, the target 
for change in a planning year are the teachers, the teachers? 
general practices and the facilities available. 



2. Baseline data 



Because the expected changes resulting from project activities will be 
in the realm not only of student achievement and attitude but also in 
teaching practice and in facilities, baseline data and observations of 
the following kind mil be systematically collected and ana!:yzed in 
comparison with comparable data to be derived from project activities in 
initial and succeeding years. 



a « A description and evaluation of the library-media c enter 



This will include an inventory of the library, a description of the 
room itself, an evaluation of the quality of the collection as compared 
with the American Library Assocation standards, including an evalua- 
tion of non-print materials and audio-visual devices available. 



In addition, the rules and policies governing its operation in connec- 
tion with classroom teachers and individual students vail also be 
given. 



Statistics on circulation and library use by teachers and students will 
also be included. 



This analysis may include anecdotal material as well, descriptions of 
typical use during a typical school day, and photographs of the library 
classes and students using the library, library displays, etc. 



b. A description of typical classroom 



The arrangement of the typical classroom, tVje Icind and ainount of the 
use of the print and non-print matoriaLs, tlie frequency of its use of 
the school library-media center mil all be documented. 
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This description will also include analytical observations indica- 
ting the amount and kind of interaction in the classroom that is 
etween ^d ^ong students, between teacher and students, the amount 
of individualized work being done, the time devoted to small gr^Z 

demonstrations and 

^ conroarison with similar analytical 
proj”fp?oLeds^ “ classrooms as the 

A ^ descv Ip ion of the professi onal working relationship between )ith 
^h, ana 6^ r ade teachers and thbl^Fii ^ librarian — ^ ^ 

^is will include the number, length, and content of consultations 
between teachers and librarian, and the discussion of the consequences 

nique™^and othL\Svit^^^ activities, assignments, teaching tech- 
q , and other activities which impinge upon the students directly. 

d* A description of teaching procedures 

®is will entail a olassfioation of various teachinv prooedurea r, 
demonstrations, one-to-one conferences, typL of assigments 

P^tiouiSv'’af tn ^ ""d 6th Grade teachers, ’ 

paruicularHy as they relate to reading. 

d' i description of typica l student procedures and activities 

^ Ki-'^if-'^dscription as descriptive as possible and with as much 

quaiitfof stuLnt a *° indicate the kind, number, and 

a? procedures, particularly in the areaof readtae- 

and a^siSs,°e?c\" “-k, typical projects 

? o ~ stadeni;^ ^ ^ ^ ^ypj-c . al educational, cu l toal experiences available 

This would include the average number, length, and kind of f-iPlH 

o^^isit^ brcomir''^^*^^ present curriculum, the number 

in cJ^at ve"^ac~ sucTL"d?:j::tL'%''^^ participation 

presentations, eS. dramatization, group art work, musical 



g . A descri ption of student study habits 
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;si2.s: sr:: ■■ 

level and quamy_ o f p resent required and volun - 

A reprcsin tative sjunplo of students will be analyzed for the snecific 
Choices of readins made for information ime) for recreation mth’^referenoe 

l:rso;afit™tor:."‘"““"“^^' 1-1, and oth^ 

. ie3 



Samp .ling 



Evaluation data from the planning phase of the project will require 
no sampling techniques. It is expected that the facilities can be 
evaluated in detail, and that a comprehensive description of typical 
teaching techniques can be provided for purposes of comparison. 

Follow up 

It shall be one of the objeptives of the planning phases of the progrom 
to develop methods and instruments for monotoring the progress of a 
representative sample of graduates from Paul Revere Elementary School 
as they move into junior high school. i 

t 

Evaluation design 
a. Role of the consultant 

Qualified and competent consultant service will be sought, not only 
for the purpose of creating an evaluation design to be applied to 
produce evaluation, but also for the design of strategies and 
instruments for evaluating the attainment of interim objectives in 
the planning year. Most of the impact of the initial year opera- 
tion can be assessed by reference to concrete products. In addition, 
however, it id.ll be necessary to develop means of maldng value 
judgements on the potential effectiveness and useability of the 
products. 

b. Interim (first year) objectives: 

Ool To establish a project management system. 

0c2 To eiqjloy staff 

^*•3 lo identify specific student needs through testing, teaching, 
observation, etc. 

-lorf 




O.i* To identify skill requirements and desirable attitudes for students. 

0,^ To state detailed student performance objectives. 

0.6 To build or find criteria reference tests. 

0.7 To identify methods for development of skills and appreciation. 

0.8 To identify print,, media, and resource support for skills development. 

0.9 To produce integrated packages of skill requirements, student 

performance objectives, skill development techniques, print and media. 

0.10 To identify and implement; specific role and interface requirements for i 

I 

all personnel. j 

0.11 To identify teacher performance requirements. | 

0.12 To print needed materials. ^ j 

0.13 To pilot test .ihe strategies. ^ 

0.l4 To revive strategies. i 

0.1$ To make the system operational. 

0.l6 To evaluate the program, ; 

0.17 To disseminate the program. ) 

c. Planning products i 

The above functions vdll lead to production of a number of specific interim 
products as f oIIovts : 

(1) An inservice c\irriculum ] 

(2) Teachers' guides j 

(3) Inservice experiences 

ih) Conference schedules for team members and teachers j 

(5) Job descriptions 

(6) Resoui’ce lists | 

(7) Materials' lists j 

(8) Management design, calendar and timeline 
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(9) Specifications on facilities 

« 

(10) Consultants recommendations and contributions 

(11) Baseline data on students 

(12) Parent conference summaries 

(13) Format for student profiles 
(2h) A needs assessment plan 
(1^) Evaluation instruments 

( 16 ) Performance criteria for product 

Quantative and qualitative evaluation of process and product of 
first year's operation. 

The quantative evaluation of the CAT project for the first year 
will take the form of log books and rosters indicating the number, 
length, frequency, and attendance at planning sessions, conferences 
consultations, inservice meetings, parent-teacher conferences, etc., 
as well as descriptions and/or specimen copies of such planning products 
as are listed in c. above. 

Qualitative evaluation of the process and products will take the form 
of the documented professional judgement of ( 1 ) the evaluation consultant 
or consultants and (2) the documented opinion of the teachers at Paul 
Revere Elementary School. 

The judgement of the evaluation consultant will be in the nature of a 
formal evaluation report assessing the efficiency and effectiveness of 
the processes utilized and the products developed. 

The most important qualtative evaluation VTill be that of the opinions 
of the teachers invo].vcd. These v;ill be recorded in a variety of ways 
some of vjliich, it is hoped, will be developed during the planning phase. 
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but vdll include at the very minimum both interviews and questionnaire. 
Project personnel will take pains to- develop the processes and products 
which will be useful in reaching the product objectives not only in 

I 

a theoretical sense but in the sincere opinion of the professional per- 
sonnel — the teachers who have developed them and who will have the 
responsibility of putting them in to practice. 



e. Evaluation responsibilities 



All project personnel including participating teachers will have respon- 
sibilities for creating evaluation criteria, instrument and techniques 
and for interpreting the data selected. However, the final respon- 
sibilities for coordinating and documenting evaluation idll be assigned 
to the acting director, that is, the resource teacher. 

f. Methods for processing and analyzing data 

Details on this phase of evaluation cannot and should not be provided at 
this point for the reason that all project personnel vo.ll participate not 
only in generating, collecting, and interpreting data, but also in estab- 
lishing criteria and techniques for processing and analyzing it. Wiis is 
not to say that the process will be indeterminate or nebulous, but only 
that it will evolve from the inservice/planning phase of the project. 



As it does evolve, such determined methods shall be documented in detail. 
For example, to the extent that questionnaries are utilized, the follow- 
ing information will be given: 

How was the questionnaire chosen as an evaluation instrument? 

ViIjo made the choice? Hov; were specific questions for the question- 
naire chosen? Who made this choice? V/hat directions, printed or 





spoken, for filling out the questionnaire were given? Who gave 
them? In what form? How were the questionnaires distributed. 
Who replied to the questionnaires? Who did not? If some who 
received the questionnaire did not reply what were the reasons 
for not doing so? What were the responses to the questionnaire? 
What was the interpretation of the questionnaire responses? Who 
made the interpretations? Are there any alternatives to the 
interpretations? What effect on the project design did the 
questionnaire have or will it have? 
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K. DISSEMINATION 

Dissemination for the Communication Arts Team Program will bo both 
Tozmial and informal in nature* 



Informal dissemination will occur as a result of; 

1 . The practice of inviting parents to accompanijr groups of children 
on field trips and to participate in school activities (often as 
resource people) at x-^hich time they will not only observe the 
program in progress but contribute to the process as v/ell* 

2. The increase of both print and non-print media that the children 
will be taking home in the evenings to pursue a subject that has 
proven to be of high interest to the individual or group. 

This will not only serve as a demonstration to the parent of student en- 
thusiasm and growing maturity in assuming personal, responsibility for his 
education, but vail also give the parent the opportunity to share his 
child's explorations and discoveries into a given interest area. 



Formal dissemination v/ill be carried out as follows: 

1 • Within the School 

Faculty meetings 
Newsletters to teachers 
Hall bulletin boards 

Inter-class visits for book discussions, etc. 

2. Within the District 

Newsletter circulated periodically to all elomentaiy 
schools • 

Presentations by Paul Ptevere Staff at faculty meetings 
in other schools vTithin the District ; 

i 

Invitational planned demonstrations at Paul Revere . 

Informal visits of teachers and administrators from 
throughout the .District to classes at Paul Revere for 
the in-service meetings of all District librarians. 
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3 • General Public 



Brochure outlining purpose and general plan of the project 
to be prepared for controlled isstribution at outset of the 
project. 



Distribution to the press and other news nedias of informa- 
tion concerning activities of special interest. 

The production by the district's videotape facility of both 
inst^ctional material and documentaries on the project for 
viewing by educators as well as the lay public. 

The submission to organs of state and national professional 
groups of informative articles on the project. 








A. 
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COf>MJNICATION ARTS TEAM PJ^OPOSAL REVISION 



Facilities, Equijjjnent, Materials 

1. Basic to the nature of this program, and essential to its success 
is the creation of a learning environment which fosters 
evolvement of a vide variety of interest-centered activities. 
Live3.y student participation in the creation and utilization 
of this environment is not simply something to he sought, hut 
rather the heart of the project. If this essential aspect 
of the program is to he translated into viable reality, the 
physical environment must he such as to allow students to 
independently as well as in large and small groups . 

The Communication arts team has access to the media resources 
of the San Francisco Unified School District through its 
libraries and Audio-Visual Department, and their expertise 
will bring these resources into the classroom at the most 
appropriate time and in the way best suited to the achievement 
of the objectives of the program as outlined in this proposal. 

It is ob\d.ous, however, that utilization of the mediate 
individual students as well as student groups is dependent 
upon the availability of the proper equipment. To this end, 
the planners of the project have listed equipment that they 
feel is essential to the adequate operation of a multi-media 
learning environment. Items included have been selected for 
their particular value in heightening the observational skills 
of the young user, in helping him record his observations and 






feelings, and in strengthening his real experiences by 
providing vicarious and extending experiences throxigh a 
variety of related media. 

Some of this equipment is already available at Paul Revere 
School. (Table III) Other items wiJl be supplied by the i 
District for this project (see Table II ). Remaining items 
which cannot be supplied by the District at its present 
level of funding must therefore be included in the project 
budget. Because this equipment is expensive, it is highly 
imperative to purchase only those items which will contribute 
most richly to the program. The items requested for the 
planning year for use in the pilot studies will be tried out 
for possible purchase in larger quantities for the final 
project . 

JUSTIFICATION FOR EQUIPI>1ENT 

Unless the philosophy behind the planning of this project is 
clearly understood, inclusion of a number of the items listed 
with the project requests is certainly questionable. For 
instance, how does one teach reading with a pedometer? V/hat 
does a lapidary tumbler have to do with increa.'iing decoding 
skills? Do children need binoculars to see the printed page? 
Wliat place do dissecting kits have in a communication arts 
project? 



oM2 



For more specific justification of particular items, the 
basic factor of the project's overall plan as noted above 
must be emphasized: providing the children with many and 

varied experiences through activities planned around individual 
abilities and interests, Many of these activities will consist 
of field trips, with their preparatory and follow-up exercises. 

A niimber of these trips will be nature walks, with bird watching 
an important component. Because of our marine environment, 
the study of shipping and trade are of such importance that 
trips to the embarcadero incite high interest. To make 
either bird watching or ship identification effective, 
binociaars are essential. Both types of trips should 
contribute richly to the "idea bank” of the children, thus 
enabling them later to bring, to pages of related reading 
concepts that will indeed give meaning to the printed symbols. 
Similar justification con be made for dissecting kits and 
microscopes after a science trip to the beach at low tide. 

As for the pedometer, besides its value as a "motivator” for 
its wearer, a slow learner who isn't too interested in making 
the trip, what better method is there than the use of such an 
instrument for building concrete concepts of space and distance 
for all the children on the trip? Is $9.15 too high a price 
to pay for such a practical learning experience? 
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A. 



Every item requested was carefully chosen for its value 
in enriching the cognitive repertoire of the children — a 
matter of paramount importance in any reading program worthy 
of the name. 
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PROJECT REQUESTS - EQUIPMENT 



ITEM 


UNIT PRICE 


TOTAL ' 


Listening Centers with Individual 
Volume Controls 


$ 53.UO 


$ 160.20 


Carousel Slide Projector 


115.50 


115.50 


Film Strip and Slide Projector for Study 


47.65 


47.65 


Tape Recorders (Classroom Cassettes) 


162.75 


488.2^ 


Tape Recorder ( S’liall Cassettes for Fie],d Trips) 


64.65 


64.6^ 


Overhead Projector 


81. 5o 


81.50 


Screen 


38.25 


38.2^ 


Ektographic Projector 


100.80 


100.80 


Kodak Instamatic Movie Camera (Super ^) 


100.00 


100.00 


Wollensak Automs.tic Synchonizer 2^50) 


272.00 


272.00 


Vievdex Previevjer Jr. 


15.80 


79.00 


Vievdex Previewer Sr. 


55.00 


110.00 


Konica 55 MM Camera ' 


85.00 


85.00 


Kodak Instamatic Xl5 


18.75 


281.2^ 


Kodak Instamatic Visual Maker 


125.00 


125.00 


Commercial Dry Mount Press 


300.00 


300.00 


Plant Presses 


9.50 


28.50 


Pedometer 


9.15 


9.15 


Pr. Binoculars 


53.50 


58.50 


Dissecting Kit 


9.00 


9.00 


Lapidary Tutabler 


37.30 


37.30 


Onega B22 Enlarger Kit 


175.00 


175.00 


Him (other photographic supplies) 




400.00 


Blank Recording Tapes 




333.50 


-4J5 


TOTAL 


$3,500.00 






TABLE II 



ADDITIONAL EQUIPMENT TO BE SUPPLIED BY DISTRICT 
Item 

T.V. vlth spiral antenna and stand 
Record KLayers 
Slido Projector 

Tape Recorders (Rheem, reel to reel) 

Movie Rfojector, 2 speed with projector cart 
Overhead Projector with stands 
Opaque Rrojoctor 
Screens, 60 x 60 
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TABLE III 

PAUL REVERE ELEIffiWT/JlY SCHCX)L INVENTORY 
1970 - 1971 


I * J!2i 

i 


ITEM 


i I* 

j 


TV 


i 3 

) 


Record Player 


! ^ 

t 

i 1 


Listening Center 
Radio 


2 


Slide Projector (can be used with filmstrip) 


i 1 


Microscope 


i 1 

i 


Tape Recorder 


i 1 


Movie Projector 


i 1 

i 

} 


Victor Adding Jfeichine 


1 1 

i 

f 


Overhead Projector 


( 

i 2 


Screen 



j. 

1 

f 

— ~ V • 


1 

> 



..W*' • ; ^ v-r# • 



M. SUBCONTRACTIKQ 

There v^U be no subcontracting connected with this program. 
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DETf/JL irjir.Err 















Iv’iT.vJ taiu t.i.t ic. 




.■ v:rr 




B-jJarj', rental. 


}>udf,otcd 


Rxr.'^nnr* ratr:ror\' v:)T'’*:*r;. or ■’tom 


Fi3 1 


1 vv\. 


O’l.'mti ty 


oi* unit cost 


n;r.ount 


Salaries (Exp. Account IIo. 200) 
Professional 






lii3 days 


$ 11,885 


$ 11,885 


Media Specialist 


X 




Resource Teacher 


X 




U!i3 days 


n,h5U 


U,l45U 


Extended Day (Resource Teacher) 




X 


75 hours 


9.S? 


737 


Extended Day (Media Specialist) 




X 


75 hours 


9.89 


737 


Ebctended Year (Resource Teacher 








9.89 


593 


June, 1972) 


X 




60 hours 


Substitute (to free nenbers for 








5.70 


3,U20 


in service conferences) 




X 


60 hours 


Extended day for teachers 








9.89 


2,373 


(for inserviccjineetings, etc) 
Nonprofessional 




X • 


2110 hours 


Senior Clerl: Typist 


X 




20 pay 
periods 
[liO weeks) 




5,5140 


Consultant Services (Account No. 200) 

Fixed Charges (Account JIo, 8 OO) 

En5>loyee Benefits, Professional 22^ 
Bi5)lqyee Benefits, Nonprofessional 17? 


X 


• 


2h days 


100 

9h2 


2,1400 

5, 1314 
9h2 


Travel, Staff (Account Ko. 200) 












Staff research, local 
Staff research, California 

Travel, Student ( Account No. 500) 

Field trips, student - Bus rental 
Car tickets 






900 ndles 

6 trips 
100 


100 

200 

300 

50ji 


100 

200 

300 
• 50 


Equipment (Account No. 200) 












(See details, foUo^njig page) 






• 


3,500 


3,500 


Other Expenses (Account Ko. 200) * 
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DETf/JL I;U1)GKT 





l%viir»o viiiwl t<i. 1f^C| 

)->:r<?nr.c cntnrorv or H.»o 



j i'o i • *♦1, 



KwU 






Ounnt j ty 



iJalary, rental, 
or tinlt cor.t 



IJuJi^otco 

fir.Piint 



Printing and Disser.unation 
Adnisaions tickets, for pupils 



150 



500 

average $1.00ea 



$ 



500 

150 



Material and Supplies 
Ncme - District Sup^ilied 




er|c 







•L.. 
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TOTAL 



•4) b0.0l5 



COMMUNICATION ARTS TEAM FROGIIAM 



Pro.lect Phatff 3 and P‘»r-Fur)il Cost Detail 



1. Number of pupils to he directly ir.volvod in the project. 372 

2. Develop-nental Costs $$0,r-00 

3- Developr.ental Costs Per Pupil $13ti.l4l 



Inplcmentaticn Costs 
5* Inplenentaticii Costs Per Pupil 0 
6. . Operational Costs 0 ^ 

7 » Operational Costs Per Pupil 0 

* Iiiplementaticn costs would depend upon the size and quality of the media 
center and its staff. An adequate center would r«ean no separate implementation 
cost. 

Providing that there is sn adequate media center/library staff, there 
should be no additional operational costs. 



I21J.23 



sPfX^inc ;.r.3U?r ::cK 

(To be coni])lcacvl i>y 



yniiool di 



i%o/.nn niy:oT.uTTCH 

r.lrict aj)i)lioiints 



only) 



Applicmit iif^cncy ^ 
Typo of applicant: 
Project title: 



SAM FRANCISCO tfNIFTED SCHOOL DISTRICT 
School district 

r.mMgwTCATTo?; arts team memm - REVisiaL 



This is to certify that the followhiR is a true and correct copy of a resolution 
duly ndoptod by the coverning board having responsibility for the applicant 
district: 

VJUUiKAS, the applicant nan^ed above, hereinafter referred to as the 
"District,” ir. applying for an award of funds under the provisions of 
cn approved "Califoriiia Stat.e Plan, Title III, ES2A”} and 

WlEPdlAS, authorization to budget and use federal funds received luider 
Title III, ESS/i, is granted to the applicant by Education Code Section 
20553, 

KCU*, THETtErcrtE BE IT EESOLVED, th.at the superintendent of the district; 

vliose naas is Thonas A, Shaheen and/or 

hereby designated as 

the authorizoa ropresentative and agent of this t-oard in behalf of the 
district; and 



BE IT mrniER ryS0Un:D, that said officer is hereby authorised and 
directed otherwise to act in ail ratters in coruiection vrith said 
project, the application therefore, and the administration thereof, 
including the receipt ana e>nDenditure of funds furnishod therefor, 
pursuant to snid r>roject and in accordance with applicable federal 
and stale lavs and 3 'eguiations. 



Passed and adopted at the regular meeting of the district board of trustees 
on Karch 18, 1971 - Ho. 13-l6 B 1. ( date ) . 



October 21, 1971 

(Ibtc) 









a 






Se^rctai’y to the Board (signature) 



San Francisc o 

(County) 



/ 
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/ 



Applicant Aficncy 
Type of Applicant 



SAN fhat:cisco unified school district 



School District 



Project Title 



CC;C>?JHICATIC:i arts team ihoceah-rsvision 



THE APPLICAin’ KEREBI GIl'ES ASSURANCE TO THE STATE SUPERIIJTEIIDENT OF PUBUC INSIRUCTION 
THAT: 

1 • The applicant the necessary legal authority to apply for and receive the 
proposed grant. 

2. The filing of this application has been authorized by the governing body of the 
applicant, and the undersigned representative has been duly authorized to file 
this application for and in behalf of said applicant, and otherwise to act as 
the authorized representative of the applicant in connection with this application 

The applicant will ccnply with Title VI of the Civil Rights Act of 1%U (P.L. 

and all requiretnents ir;53Qscd by or pursuant to the Regulations of the 
Department of Health, Education, and Welfare (U5 CHI Part 80) issued pursuant 
to the title, to the end that no person in the United States shall, on the 
ground oi race, cclcr, or national origin, fcc excluded fren participation in, 
be denied the benefits of, or be cthcririsc st;bjected to di sc riiru nation under 
activity for vihich the applicant receives Federal financial assistance from 
the Department. (The assurance of compliance (H?T/ or court order, or 

desegregation plan previously filed with the U.S. Office of Education in 
accordance VTith the Department of Health, Education, and Welfare Regulations 
applies to this application.) 

h* The applicant is cia.bing a reasonable tax effort in that the tax levy in effect 
and applicaDie at the time of this application is equal to or greater than the 
amount required for foundation aid for the type of local education agency. 

5. The project will be operated only as it is consistent with the applicable 
provisions of Title III of the Act and makes provisions fer the participation 
of children enrolled in nonprofit private schools in the area to be served, to 
the extent consistent with the number of such children whose educational needs 
arc of the type served by the project. 

6. In planning the pregran proposed in the application, there has been, and in 
establishing and carrying out that program, there :-hLll be participation of the 
appropriate cultural and educational resourcc(s) of the area to be served, 
including persons -epresentative of the interests of potential beneficiaries. 

Y. FYuids under Title III of the Act vrill be used to supplement and not supplant 
State and local funds expended for educational purposes and, to the extent 
practical, increase the fiscal effort that vrould in the absence of such funds 
be made by the applicant for educational purposes. 

8. The combined local and State fiscal effort for free public education provided 
by the applicant for the preceding fiscal year was not less than such combined 
fiscal effort for that purpose for the second preceding fiscal year. 



ERIC 




▲ 



I'*'® Title III Of the Act will be maintained 

i"tere^to%nr™!’!'f ^ Prevent their boing comnincled with other funds admin- 
tftthin p A 1 *;PP^eant. f^lrth-3r, the applicant assures that separate accounts 
^hln Federal ;u:,ds of the district will be maintained to cle JS^dentify^r 

IhSrcfro””^ received under Title III of the Act and ^h balwws 

10. mo activities and services for which assistance is sought under this Title 
will be adnimstarea pjr or under the supervision of the applicant. 

11. No toard or staff member of the applicant will participate in. or make reeom- 
nendations wite i-cspect to, an administrative decision regarding n progran or 

Kv bS:fer.‘^“^® iT “8” 8 ‘'“i^^ion can^^^ecteS fo «sSlt 

or ^erbenef'* “a** coamission, contingent fee. 

otiier benefa.w uo nin or any raember of Ms irin:ediate family. 

I” °T the Act wm be used for t).e purposes 
fppreved project prcposal, and such eouipaent will be s^ect 
to the administrative control of the recipient applicant. subject 

pL”^-2W)t;d «"th’'Re,^lationrSf olh^^^^ 

s-ubmission of such 

thG"pi^h-“^*'°” “f.State administrators of Title III, ESEl shall be granted 
pono.-a®*""’-®* raopection, upon reasonable notice, of any and all fiscal books 

JavrS^^®“'"®1 for auait purposes, or to ascertain Aether eipenSIturef ’ 
nave been properly made pursuant to project reo.uirements. 



Thomas A. ShaJieen 



do hereby certify, under penalty of perjury, 



^ a F ail nr rb- — ’ t;ei i,iuy, unoer penalty of perjur 

inSu^. representations made in thds apDlication,* 

^lu^ng eal_ ex^.i^ics ana attiachments hereto and hereby mads a part of this 
spplication, are true and ccrrect to best of ay taowlo^e and LlSn 



DATED October 26 e 1971 



SA1{ PKANOTSCO U7JII'TED SCHOOL DISTRICT 



BY 



Cu^ 



Thomas A. S'naheen 



NOTARr rdBUO: 









Superintendent of Schools 



t 

A. ’ 



r;’c:.c n [.mckolson 

CiTr CO JMIY OF 

b - . !■ iAr;t.i£CO sV 



j .ri 21 , 197 U >■} 

. ■ . i '.i ■- '*• ^ 
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STANFORD FREQUENCY DISTRIBUTION IN GRADE EQUIVALENTS 

SAN FRANCISCO SCH GIST GR 3 STUDENTS WITH GR I GE MAY 1971 

P REVERE SCHOOL 



